History

at Rivington Foundation Primary

School




Intent

At Rivington Foundation Primary School our vision statement
is that ‘Living Life to its Fullest; Making a Difference
along the Way'. This is carried throughout every area of the

curriculum including History.

Students will gain an understanding of history through time
and the achievements of different civilisations. Children will
develop their awareness of the chronology of events and
consider what is within and beyond living memory.




Intent

A high-quality history education will help pupils gain a coherent

knowledge and understanding of Britain’s past and that of the wider
world. It should inspire pupils’ curiosity to know more about the past.
Teaching should equip pupils to ask perceptive questions, think
critically, weigh evidence, sift arguments, and develop perspective and
judgement. History helps pupils to understand the complexity of
people’s lives, the process of change, the diversity of societies and
relationships between different groups, as well as their own identity
and the challenges of their time.




Intent

At Rivington Foundation Primary School, we aim to provide a curriculum that is based
around the rich history of the local area, allowing children to develop their understanding
and use of resources within it. Our aims are to fulfil the requirements of the National
Curriculum for History, providing a broad, balanced, and engaging curriculum for all
pupils. We aim to ensure the progressive development of historical concepts, knowledge,
and skills, and, above all, develop a love for history, a curiosity and fascination in the
events and lives that have come before, understanding and knowledge of Britain’s past
and that of the wider world.

Using the National Curriculum for history we aim to ensure that all pupils learn through
several powerful sources of knowledge, including the following concepts:




History

Children at Rivington are taught about historical events and changes locally,
nationally and globally. They are encouraged to consider the impact of
achievements and developments in different cultures and how these impact on their
lives. Changes they can remember, changes within wider living memory and how
we know what happened beyond this are covered through children’s time at
Rivington.

Learning sequences are designed to build on prior knowledge to develop a
thorough understanding of what happened in specific eras. Curiosity, the ability to
voice ideas, opinions and questions, and enthusiasm for learning about the past are

all promoted through carefully planned sequences of lessons.

Tasks are designed for children to learn, explore, then demonstrate the knowledge
acquired in each lesson.




History

Using the National Curriculum for history we aim to ensure that all puimu.”

through several powerful sources of knowledge, including the following
concepts:

Substantive knowledge - this is the subject knowledge and explicit vocabulary
used about the past.

Disciplinary knowledge — this is the use of knowledge and how children construct
understanding through historical claims, arguments and accounts.

Historical analysis — developed through selecting, organising and integrating
Ienowledge through reasoning and inference maleing in response to structured
questions and challenges.

Substantive concepts, such as invasion and civilisation, taught through explicit
vocabulary instruction as well as through the direct content and context of the

study.




History

Why is History important?

If children are able to see their place in history, they are far more likely
to actively engage in learning about it and see how the past has
influenced the present. They can begin to evaluate events and decisions of
the past and play an active part in creating the future.

Children take pride in the rich local history of Rivington and Lancashire,
which encourages a greater feeling of community and demonstration of
British values. Invaluable life skills can be learned through the study of
history: understanding the contrasting points of view of groups of people,
how the same event can be interpreted differently and how to sort and
evaluate evidence.




History

National Curriculum aims: page 1 of2

The aims of the Syllabus are that students:

know and understand the history of these islands as a coherent, chronological
narrative, from the earliest times to the present day: how people’s lives have
shaped this nation and how Britain has influenced and been influenced by the
wider world

know and understand significant aspects of the history of the wider world: the
nature of ancient civilisations; the expansion and dissolution of empires;
characteristic features of past non-European societies; achievements and follies of
mankind

gain and deploy a historically grounded understanding of abstract terms such as
‘empire’, ‘civilisation’, ‘parliament’ and ‘peasantry

P T |



History

National Curriculum aims: page 2 of 2

- understand historical concepts such as continuity and change, cause
and consequence, similarity, difference and significance, and use them
to make connections, draw contrasts, analyse trends, frame
historically-valid questions and create their own structured accounts,
including written narratives and analyses

- understand the methods of historical enquiry, including how evidence
is used rigorously to make historical claims, and discern how and why
contrasting arquments and interpretations of the past have been
constructed

(The National Curriculum, Updated 6 May 2015)




History

Scope of History

History at Rivington Foundation Primary School is largely based on the rich history of the
locality, which includes the Tudors, the cotton industry, crime and punishment, black history
and the . We recognise children need the following essentials to be able to master their
understanding of history:

* Developing an understanding of chronology and recognise the order in which events
occurred, dynasties existed, and individuals lived.

* Challenging misconceptions of history.

* Understanding that many things happened around the world con-currently, such as the
Mayan Empire in the Americas and the Ancient Eqyptians in Africa.

* Thinking analytically, selecting, organising and questioning sources and using inference skills
to think historically.

* Recognise, understand, and use key vocabulary in writing and discussions in historical
debate.




Cross Curricular Links

History provides opportunities for pupils to develop the key skills of:

English: opportunities for discussion, orally rehearsing responses to the lesson’s learning
question, and recording knowledge through the use of bullet points, labelling, and longer
pieces of writing in different genres. The subject also builds on students’ vocabulary with key

words being learned and used in all lessons.

Maths: students will encounter dates, frequencies, statistics and work out how long ago

events happened and the duration of eras.

Design and technology and Art: the sequence of the foundation curriculum is designed so
children can build upon learning in a range of disciplines. Year 3, for example, learned about
the Romans in history then using construction skills to build castles based on Colchester

castle; and the stone age, then stone age art.



Cross Curricular Links- continued

Geography: maps and map reading skills are used to know where historical
events happened. Children are taught that the names of countries and regions

have changed over time.

Computing: through using the internet and

media selectively, reading about and building

They were a very powerful army with very

Who were the Romans? What was it like to live in Rome?
They had luxuries like baths and proper toliefs.
powerful wepones.

on knowledge. Children apply computing

skills to historical knowledge, for example a

summary of the achievements of the Romans

in Year 3.

Links to specific websites and reading

material are added to Seesaw for children

and their families to access at home.



Substantive and Disciplinary Concepts in the Rivington History

Community

How have jobs
changed -
Florence
Mightingale
(Change and

¥1/2 Changes
within Living
Memory
(Similarities and
differences)

¥1/2 The lives
of Significant
Individuals

(Significance)

¥1/2 The Great
Fire of London

(Causes)

¥3/4 Stone Age
to Iron Age

(Similarities and
differences)

“Historical knowledge and knowledge of how

Curriculum.

EYFS Toys
(Similarities and
Differences)

Civilisation

EYFS 'Our
Rivington’
(Research)

EYFS 'Past and
Present Homes'

(Research)

¥3/4 Ancient
Egypt
(Evidence)

¥3/4 The
Romans

(Consequences)

Old Stories
from the Past
(Similarities and

¥5/6The Anglo-
Saxons
(Evidence)

differences)

historians work support each other.”

¥5/6 The
Ancient Greeks
(Similarities and
differences)

Rivington Foundation Primary School History
Substantive (First Order) and Disciplinary (Second
Order)
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Provision for children with SEN

Lessons are adapted to ensure that all students are supported
so they can access the lessons.

There are more challenging aspects of lessons to stretch
higher-attaining students, but delivery will vary for those
needing more help to achieve the same outcome.

As a result of book monitoring and learning conversations, we
are bringing in editable knowledge strips to tailor these for

children with specific needs.
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History in EYFS

In EYFS, there are topics such as ‘All about me!” which last for a half-term.

Within these, the early years framework is used to encourage children to think
about what they can remember within their own lives and to talk about members
of their immediate family and community — generations, family, young and old.
Children look at pictures, learn well-known and traditional nursery rhymes and
participate in role play based on stories they have heard, all of which facilitate a

range of Early Learning Goals.

Chronological vocabulary such as ‘today/tomorrow/yesterday’ is in incorporated
into classroom routines.
Teachers in Key Stage 1 draw upon previous coverage of the Early

Learning Goals and build on this.



History in KST

Year A.

1. Why did this Great Fire burn down so many more houses than other fires?

Changes beyond living memory: The Great Fire of London

This event happened a long time ago — over 350 years. The chronology focuses on the events over

a few terrible days rather than a depth study into the period of time.

Community, Power
2. Who was Lancashire's Learie Contanstine?
The lives of significant individuals in the past
who have contributed to national and international achievements.
Lord Learie Contanstine (Spring Term)
Queen Elizabeth II/Queen Elizabeth I comparison (Platinum Jubilee — Summer Term)

3. Re-Visit: Events beyond Living Memory- The Great Fire of London




History in KST

Year B.

1. Changes within Living Memory

Community and Knowledge
2. Lives of Significant People
Marry Anning and David Attenborough
Changes within living memory
Knowledge and Community

3. Significant historical events, people and places in our locality:
Rivington

Community Knowledge Power




History in LKS2

Year A
1. What did the Ancient Egyptians believe?

Study the achievements of the earliest civilisations
An overview of where and when the first civilizations appeared and an  in-depth
study of one of the following: Ancient Sumer; The Indus Valley; Ancient Eqypt; The
Shang Dynasty of Ancient China.
2. What was the Lancashire
Cotton industry?
Was it an important industry to people who lived in Lancashire?

3. People, places and events in our locality

Did the Great Fire really stop the Great Plague of 16657
A Study Beyond 1066




History in LKS2

Year B:
1. What did the Ancient Egyptians believe?

Study the achievements of the earliest civilisations

An overview of where and when the first civilizations appeared and an  in-
depth study of one of the following: Ancient Sumer; The Indus Valley; Ancient
Eqypt; The Shang Dynasty of Ancient China.

Civilisation Knowledge Power Invasion
2. Rome and its impact on Britain
Invasion Power Civilisation

3. People, places and events in our locality
Did the Great Fire really stop the Great Plague of 16657
A Study Beyond 1066

Community Knowledge Power



History in UKS2

Year A.
1. What were The Wars of the Roses?

How are they linked to our school?

2. What was the Atlantic
Slave Trade?
® Was Great Britain involved?

® Were the two things linked?

3. What can we find out about recent migration? How long have I lived here How long have
my parents and grandparents (or afriend) lived here?
Why did a relative or friend moved to the town or village in which they live from another part of

Britain or the world?

k. Which Ancient Greek legacy is the most significant in our lives today?

A study of Greek life and achievements and their inﬂuence on the western world.



History in UKS2
Year B:

1. Anglo-Saxons: the ruin of Britain?

Britain’s settlement by Anglo-Saxons and Scots.
2. Crime and Punishment — a local history study beyond 1066
Community Power Knowledge Democracy and Justice
3. Vikings: raiders or traders?
The Viking and Anglo-Saxon struggle for the Kingdom of England to the time of Edward the
Confessor.
Invasion Power Community
L. Compare non-European society with Anglo-Saxon (Mayan)
Civilisation Knowledge Power
5. How and which are the most important ways that the Ancient Greek legacy influences
our world today?

A study of Greek life and achievements and their influence on the western world.

Power Civilisation Knowledge Civilisation



Weblinks are provided for further
exploration

at home, and opportunities are provided to
allow children to choose how to
demonstrate

learning, for example this wonderful
painting

of the Great Fire of London created during
lockdown by a child in Year 2.

All History modules are underpinned by
high quality texts which support wider

curriculum reading.
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History

Implementation




Sequences of Learning over a Year:

History is taught for one week in every 3 as part of a rolling cycle throughout the
year: history, geography then alternating computing and music.

This enables children to build on prior knowledge and make connections more
easily through in-depth learning over a 6-week cycle that repeats twice a term.
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At Rivington Foundation Primary School, children study a
broad range of historical themes throughout the year, based on
the 2014 Primary National Curriculum. The structure of the
Rivington School curriculum is built around the principles of
advancing cumulative knowledge, chronology, change through
cause and consequence, as well as making connections within
and throughout periods of time studied. Many topics that
children study are based upon the local area; this knowledge is
used to compare life in Britain with life in the wider world
within similar timeframes.



CUSP Units of Work

(Curriculum with Unity Schools Partnership)

The main purpose of the documents produced by the Unity Schools Partnership is
to increase consistency and ensure excellent practice throughout the school. CUSP
provides a coherent sequence of lessons supported by a cumulative quiz questions
to direct retrieval practice over time. Carefully chosen images, maps and
vocabulary units are provided along with historical topics studied in previous and
subsequent classes.

c
O
o
(g0]
o
c
()
=
9
Q.
=

Rivington'’s curriculum subject coverage is planned sequentially and with a clear
rationale for making connections with prior learning: selecting, organising and
integrating new knowledge with prior learning. Our knowledge and vocabulary-rich
learning modules are positioned to support and enhance learning so that pupils
both retrieve and transfer knowledge.




Teaching of H istory: :

It is the gleaning of information through responsive teaching and a range uj wetl-

chosen pedagogical practice that informs the next steps, such as:

® Deliberate practice and rephrasing of taught content - Think aloud and the use
of My Turn, Your Turn
® Cumulative quizzing within the learning sequence.

® Retrieval practice, including just two things (self-testing).
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® Asking relevant questions that engage all pupils, not just a few using techniques
that allow everyone to participate, such as show what you know or think-pair-
share

® Vocabulary use and application: pupils practise and define words. Words are
used, connected and deconstructed for meaning within the learning sequence.

° Summarising and explaining the learning question from the sequence.




Vocabulary:

Children are taught to correctly use high-level tier 2 vocabulary and
subject-specific tier 3 vocabulary. They hear and practise using new
vocabulary verbally and apply it in written work. The use of specific
vocabulary is built in to lesson plans, with an expectation that
children use it when demonstrating their understanding.

Children are encouraged to look at the etymology and morphology
of words and know how this can help them understand meanings. As
further challenges when appropriate, idioms and colloquialisms
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linking to the vocabulary or era are taught.




Vocabulary — acquisition:

¥4 The achievements of the earliest civilisations -

=Q Egypt study
Vocabulary Essentials: Teacher Guide
Prior vocabulary knowledge ”
Words | should know Roots, prefixes, suffixes and spelling rules

desert, pyramid, revolt, temple, rapid, tomb,

i re, com, -al, -tion, -ly
commemorate i

Vocabulary for explicit instruction (i.}
eTier 2 multiple meaning or high frequency e Tier 3 subject specific
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things related to a burial, funeral
colossal very large i i funerary .
EA or cammemoration of the dead
R Etymol and M hol for explicit instruction
stability when things are stable i i hieroglyphs carved ¢ tymology orphology for explicit instructi db
P Prefix / Suffix .
- . H Meaning Examples
) people living together in an i aman-n /Root
saciety i & artefact _
ordered manner ER- interest i . ; o
i ary i collection of library, summary, dictionary
civilisation a society with legal, religious L i pillaged tosteal  Lrae skill/by skill artistic, chart, artfully
and political organisations i i wartime g
ity i state of amenity, conformity, legality
irrigati N ly of water for farming | | obelisk a stone :
irrigation 18 SUpply ofwaterforiarming @ obelis in a poir ise makefor become colonise, idealise, revise
. in a way that is unknown or _ glyph : carving triglyph, hieroglyphics
mysteriously . i i pharach aruler ir :
puzzling i
Relevant idioms and colloquialisms )
it's your funeral you must accept the consequences for your careless actions
larger than life someone or something that is exaggerated to seem more important

Moving beyond )))

canopic jars, fertile, papyrus, sarcophagus, cartouche, amulet, sphinx, rites




c
O
o

(g0]
o

c

()

=
9

Q.
=

-

Vocabulary- application:

SI.Ib_-Fa Sw '\.ltll:ﬂbl.llﬂl’l_.'l _fclr this stud.g

LINK uf: ANALYSE y®

5‘.‘\ Use and apply in o sentence ﬁ

funerary

KNOW-it Diefinition &

hieroglyphs

OWN-it Analyse 5
Tick the root word that means carving
2 hiera
a glyph

Explain the meaning of the word

phoraok

artefact
|

Pluaggd
|

obelisk

Explain the meaning of the mat word'm
the word arfefaces

True ar folse?

The word pillaged means stealing &_,l
Jforce during a war.

‘Which port -u_f the '-'\.l|:nm‘l._Il‘i.-ﬂl:\u"ﬂ.l'_t,I maears
a collection of?

Tick one. The word Society means:
O & gathering to celebrate with others

Qa qgrowp D:I: people kving together

on ordered manner

LINK-it Connect &

LISE-it Use in content 353

pharach

Circle the word closest in meaning to
colossal

Correct or incorrect use?

A _faunu.rrbe beisure octivity jur the mncient
Egyptians wos plaging the game sbelisk

O Correct O Incomrect

Write o word meaning the opposite of
:!ﬂba!'l't_y.

Insert the word that would complete this
sentence correctly.

The Sh.url.-g Dlim:stg. Sumer and Induws

'~"u|]!l:| are ol ancient

‘Write two words ossociated with

irrigafion
1

2

Use the ward m_e,u']'m'mr.ﬂ'_t_.- turr!cl:||_.| ina
SentenCe.

Prefix | Suffix | Root

= i

caollection of




Cumulative Quizzing.-

Quizzes are used throughout a topic to assess children’s increasing knowledge.
By the end of each lesson, children are able to answer specific questions, laid
out in the unit planning. Questions that have been answered in previous lesson
are revisited at the start of each subsequent lesson, with the additional
questions for that lesson at the end. At the end of the topic, children from Year
2 onwards are able to revisit and answer the whole quiz.

This cumulative approach enables children to become secure in the facts
necessary to Weigh up evidence and apply it with increasing independence.
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Cumulative Quizzing— example:

5. Why did King James | come to Newmarket?
Suggested
lesson

u He wanted to have a break from a smelly and busy London.
ESEEMTIAL

@ I'm not sure.

Learning question Cumulative question (&) He wanted to travel

Remember - what is

B Mewmarket like today?

6. What did King James | like about Newmarket?

A . (® The heath.
King James I: what things
2. happened in Newmarket's 5-8 The people.
past? @ The smell.
W @ I'm not sure.

King Charles Il: what
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3. things happened in 9-12
Newmarket's past? 7. What did King James | buy in Newmarket?
() Castle.
DESIRABLE The Great Fire: what Fiouse.
4 things happened in 13-15 @ Shop.

MNewmarket's past?

@ I'm not sure.

World War II: what things

5. happened in Newmarket's 16-18 8. When did King James | visit Suffolk?
F"E'St? @ About 100 years ago.

About 200 years ago.
(€) About 300 years ago.
@ About 400 years ago.

@ I'm not sure.




Curriculum na vigation:

At the start of each unit teachers share with the children an overview of what
they will learn. This is returned to so children can reﬂect
on what they have learned and what is still to come.

Year 2 Year 6

Wiaar 2 Baeng Deyvind | rAng maEamony
The Grait Fiom o Lordon ' it Buatil, cenflict anel averes:

sty Fn pait monand through time

|'|'|
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Whers and whan Vitat happared Evidence.and
i Wik the r— Eliabeth Chaesll Queen Vit unvarke
Canguarce
. i 1 I -
W ) A | - f
W 6 e s o1k @ P
1
. iy | ll--.l I %
-'+.I
A dd BRI || e cidthe | | vihers i the HowisWiliom| | | Howis Mooy VI | | Howis Elsabeth | | How is Chares | il Ll " -
e BT M | g gpeaad T | | e spraand 0 Vickaria Yo opinicn,
Laanciont ta frw apraad e  gpraad i Herw they e et alfact cid remembred? remembered? | remambened? remembered! b wha was the
0 quickly? Lr;."‘rF-:lI-:;lhe tha fioe hawa o0 1.l.rh:1 lrg“:f':lﬁd '.'l.l-uhcepguy}dic Wehat Ingcy?dd ‘What T:;Tr:id '.|'|'|-:|uL=| did peatest past
e s the J'Erﬂ'wfudq ] ﬁu::':;y? Londan? London’ e |eave! S0 she leave? . he beae? e HB ;’? . mwn:h'?:'nhlu
Grnat e of Sty Sunday P Pl and Thersclay 4% trat!
Loedon? 2 Seprambar S
. fad 1654 Sopramber 1684
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Teacher subject knowledge:

Teacher subject knowledge is continually improved through the use of key facts on knowledge

notes, so they know exactly where to focus their research. CPD which is applicable to various
areas of the curriculum is made available via videos on the CUSP website, with useful articles,
podcasts, resources and examples of good practice shared reqularly

by SLT and subject leaders.

Misconceptions are clearly referenced in the CUSP unit overviews so they are not passed on to

L)

x Not true

The ancient Egyptians
influenced the Maya pyramids.

The Maya civilisation was wiped
out and completely
disappeared.

‘Mayan’ is the correct way to
describe the Mayan civilisation.

children.

sMIRE — learning traps pupils can fall into

Teachthis ./
The ancient Egyptians built their pyramids about 2000 years
earlier than the Maya. They were structurally different and
served a range of purposes, mainly as funerary monuments and
housing dead leaders. The Maya pyramids were mainly used for
presenting ceremonies.
The Maya civilisation certainly diminished. Historians think the
decline started as a result of deforestation, wars and a severe
drought. Maya people still live and go about their daily lives, just
like we do.
The adjective '"Mayan' should only be used when referencing the
language, according to Dr Davies, a specialist who studies the
ancient Maya. For example, Mayan language or Mayan words.
The rest of the time Maya is used, for example Maya people.
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Children are provided with a knowledge and vocabulary-rich organiser at the

start of each unit, with high-quality images or diagrams and key concepts

which children are enabled to understand and expected to refer back to in

order to remember. Children are confident in referring to this overview and
know that they can find key knowledge in one place.

The unit knowledge organisers are elaborated on by knowledge notes for each
lesson. These contain the focussed learning question, key facts and images, and
vocabulary for the lesson.

Knowledge Organisers and Knowledge Notes are dual coded to provide pupils
with visual calls to aid understanding and recall.
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Knowledge organiser and knowledge notes

-an example from KS$1

g; i HISTORY  Study the lves of significant indiiduals in the past

H:li wa o piasseriag

Sha starked franh
usgeriand tea parn

Mary won [ = [

Ma: pacple wers guite posr.

3 |

Mory s o fomil collecior whe bed n 1847
tha =f Lyma hlg1 !

Hu.r 1 fothar showed bar bow ko
h et of recks aad clffs

‘Whas Many's faiter Sisd she sald
foasik |n-
ﬁi . Sha dcresmrad tha favd =f as

—

s - o Mery Sirsswrad tha famd =f o
- £

E Hanry way Many's fremd ond an ortnt
Mary was peor. He aold drowinga of her feaih
% ered gores her mone

[+] vers B - I

Miary halprd 21 io know mon obout the
prabntore pa
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Soning Tamm
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A
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1585 Ii |
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Hir i colled S Dawd Attnbor
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Witeo was Mary Assisg?
‘Whar did tee do?
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", Juirecic
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hii attEnLion
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(. Implementation

Knowledge organiser and knowledge notes

-an example from Lower K$2
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Knowledge organiser and knowledge

-an example from Upper K$2

Histeey Conatrest the Maga socieny with Brirkk histery fear 5

Surmenar Tarm

Ao AD 250 "\ (" bt AD 0D £ AD 750 = AD %00
g | T
E“ citg-ehainy _& - I— 1] droughe
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= 1
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6. What did the Maya

invent?

[ TR |

chart movemnent
sun, moon, stars

|
3 interlocking cycles

(inner round)
connects
|

'l» .'o{— n
(middle round)

20 nomes

(outer round)

|
365 days solar year

18 months and 20 days
plus 1 extra month -
Wayeb (5 days)

|
gives a 52 year cycle
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Planning:

Although the sequence of lessons and key questions are provided through Curriculum for
Unity Schools Partnership, teachers are confident in using their judgement to deliver

knowledge which is essential and that which is desirable.

In order to maximise teachers’ productivity and ensure clear delivery for students planning is
done straight on to the slides that children will see, allowing planning to be sent quickly and
easily to subject leaders and SLT. Teachers use the CUSP knowledge notes and a clear

structure for sca_ﬁolding pupils towards success. This is:
@ Explain
.lﬁlz Example }

Teaching through instruction

LYY
ﬁ
@ Attempt _
> Learning through teacher-led,
uided or independent practice
N Apply J P P

-
i@ Challenge



History

Impact




We consider accurate and focused assessment as the cornerstone of high-

quality teaching. It allows learning to be planned and taught accurately as
well as meeting the needs of the children and ensuring high levels of

expectation and support.

The culture at Rivington Foundation Primary School is one of continually
drawing on prior learning to move on children’s learning, wherever the
content is taught. This formative assessment happens all the time and may
not necessarily be recorded. Teachers and other adults will use the
information gathered through formative assessment to address gaps and to
provide additional challenge for children as required and appropriate. This

is most eﬁective when done immediately and at the point of learning.




A quiding principle of the history curriculum is that children become more
historically ‘expert” with each study and grow a broadening and coherent
understanding of the past, ensuring their historical knowledge is not
fragmented. Voocabulary, both specific and associated, is taught alongside and

within history units.

The use of knowledge organisers ensures children’s books are not just a place

to collect work but a valuable, personal resource they use to revisit learning.

Students are expected to record learning in their exercise books in almost all
lessons. This may take the form of writing, mind maps or annotated pictures
and will involve students answering the specific learning question for each
specific lesson. As in all subjects, this work in students’ books should take
into account the school’s presentation rules and the need to edit and improve

their work.




How do we document learning, monitor

progress and achievement?

The use of knowledge organisers ensures children’s books are not just a place to collect work but a

valuable, personal resource they use to revisit learning.

Students are expected to record learning in their exercise books in almost all lessons. This may take the
form of writing, mind maps or annotated pictures and will involve students answering the specific
learning question for each specific lesson. As in all subjects, this work in students’ books should take into

account the school’s presentation rules and the need to edit and improve their work.

Teachers use cumulative quizzing to ensure the lesson’s objective has been met and all children can
answer the key learning question. Live, verbal feedback is used in each lesson to immediately address
misconceptions, giving children chance to rectify these in the same lesson. Planning includes
opportunities to recap prior knowledge to reinforce and build on this. Children keep copies of unit
quizzes in their books which are used for cumulative then summative assessment with the independent
end of unit quiz. Teachers are able to access quizzes online to alter how they are delivered: altering the

sequence of questions to avoid rote learning, for example.




Y1/2: Changes in my life

3 Introduce
ﬂi History study Changes within living memory Year __ Term
Changes in my life
\.' l—) 9 bresentifiis
s L=
Things that happen now.

Things that have happened.

pre-school school

3 - 4 years old

2 oddler

-1 year old 1 - 2 years old

noo 528
u«t«! o

4 - 5 years old

A group of people
living in the same
place.

Changes in my community
Now

Q?Os We say a long time ago 4/@-\ 2022
was about 70 years
=D { om ) -
@ Big supermarkets

e £
S Sokery ST i Butcher 3%
:Eg Pay by cash Pay by card == 3
. . ' S - —
Lots oj small shops on the high street = home
. Online shoppmg H

- Books HEE Shopkeepers
got the food :
<5 Q"

1o |
= for you.
tmtellectual content and design copye gl 13- ”ca L,nny >ch"\’1|s Brioe nhp

<USPA et R e S T




Y1/2: Changes in my life

2. What is it like
around here?

| .

the same place

it

A can share

=
fem=N shops
% schceols
@*@ play parks

4 RGN can be in

\ a city o

FEE a town

| 45%5—a village

group of people living in f

/' Shof
.

—
S
N A
,~// ‘..\ \1_‘
/;—_> 4
A (S
L £ o
> =
3 N\ g —
< /

- \‘

"

S =D
)'—:1_”‘— »J"A 7
AP RE g™
g7 4 O = 2
> B .l

‘I“,;.' |

»




Y1/2: Changes in my life

\ 72. What is?[{ke ] £
| around here?

’ ommunit : ) i B

I .-
‘ group of people living in - T%b ' : Vs
. the same place SUAN \ | ‘ \ - \ e S
\ L :E %Ji = . s {‘ :ﬂ» ) P -

= “ (: \‘«\Q\‘\L - \_ ‘v‘r =3
“ A TIRER can share | e =~ l‘ - - ——
i QQ shops i % M N \ \ i \ 4\ | ~—— |
| *)\ \ AR= g
l = — l -} \ [ g |
‘% schools ' - ) S - S
l i A o ——

’E@ play parks —— — ’ = : 3 ! | 7,,,
JAMCanbeln f ,“\\llr_\ . o | S - o B |

f‘m""‘ a town 1 4 139 S S— e — _

| B a village




Y1/2: Changes in my life

4

e U e O SO
3. What are the shops in : @\H Binvishbactavisgy =usordiet v i
my community?

Y6

$99

(8dddcs bakery =

==Y putcher’s shop

clothes shop

@ coffee shop bakery

grocery shop

E post office i

2w ket butchers )
supermarke
m (big) s shop - Lo
TH@? toy:shop i,,; ; DALLY NEWS §

| comer shop newspaper
/l . g T e

e

=
_

g &Iothes shop




Y1/2: Changes in

3. What are the shops in = ' —

my community? rgf\,ﬁ Bomener s tings: .-,‘ 0 . ‘
SRR | 8
$49 l A \/

‘ ’ bakery i .4 Y b= \-/2 < |

¢ 1 —J [T 257 |

-3 Z4N V) |

'!_‘)' butcher’s shop e

| Swtinis. Fuy_ ]
{ 70 Saps that U r coOmmunty rva 'y aneds - oo« 'y )
W clothes shop 11dt MOBLS i3 O BICO0 i

MO $Eps it S A0L NEraed Decane L Cormar
WhOP alreiny weis packets of $ICe0 01130 -
Wby do yu2 tan JO Unagrees *ah o?

M
0 .

@ coffee shop ¢ - S . | | = % —\:~;

() « “

— s 18 [z €1
294, grocery shop g | : 8 g s

8 = - 3 ,
2 <% 9{ @
, ost office g 3 - ‘%
, P s E :

P ——.

—

q T +
3 supermarket
m (big) , | .

leawl

i
——

. .
F ]

sayiop !L

sadedsmau [

oz > toy shop
Bt

\ ]

pooy
s N
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, How have shops
changed?

ite an adult to talk

iut shopping a long

ime ago in your
community

T

at were shops like?

fhere were shops?

fow big were the
shops?

wat could you buy?

low did you pay?

fhat do you know
ut shops in the p-

now?

Y1/2: Changes in my life

9"" Remember 2 things — show what you know ,7 | S

Where
were the
shops?

/ What \ shop:i/ :

could you
buy?

=N TAN 2 e e 19505

How big
were the
shops?




Who s David Attenborough?
What does he do?

He made big changes

|
by the natural

|______during his lifetime

world

jossil collector

H film-maker

sclentist who
studies animals
and plants

@ writes books
about animals

and amazing
places

o i |
‘& i went on many

scienzific
expecitions

h i taught others
! about the
a { natural world

. TEESUSERS—

: i ;
i for his wark

Sir with wildlife

David is over 93 years

old and still alive

Y1/2: Changes

Flick back 3:
1. What did mary Anning coliect? ..

2. Why did she collect them? N

)

(] a
3. Where did she find them? —e2.4 ) 1 1
T (P 3
+ :
21\ ]
Sir Dowid
Attenborough
ole Wi
Ay -
- Lull ! Al




4 What were shops like
in the past?

1950s
A long time ago

Shops were small
LEER

Customers were
served in a shop

N
=)

Shops were in rows on
the high street

Customers queued
outside the shop

iifh

Along time ago, shops
used old tills
and money <

& cards
or

online

Y1/2: Changes

Qf"-!:x
=

-

g Flick back 3

Name a shop in our community. = >l

What doas a butcher sall?

~a .oty —

After o baby you beccme a ..

-':?—,
= ]
icz

in my life

T

ST N

e Shops @

long
time ago.
(1959 /




Y1/2: Changes in my life

(A o 0 7t ‘, N '
VvV € ALI\eS adg 13 INOVEMD2Y
5. Hov_v‘;ave sh;;sv ‘7*9—‘:; Remember 2 things — show what you know :
changed? —_— 2 J

| | g Yao e s

Invite an adult to talk ' ' Ut X 3 — —
about shopping a long | N e 7‘ - E——— - — — ===
time ago in your | wveu | Wer® @il LA a oW
community I _— | ol

isten to what the

: -

Yoy had qyeut 77 Wha
| Q,_\z%.,ti;,,l,;,i) Ot L NL / were the
What were shops like? | 2 P00, ShOps like?

p—— y. ‘(

Where were shops?

/ h*

How big were the What

hops? o

R /’%‘* (L o, buyy b could you

o Lle Lo backe o buy? /
What could you buy? ) e —— == I k

How did you pay?
What do you know | - S

ahnnt chanc in tho nact




Y1/2. Study the lives of significant people of the past

and David Attenborough

HISTORY

SE

Mari was a E‘oneeving

|
She studied fossils to
understand the past

Mary was ZEIg) in ] )
. j Most people were quite poor.
- -
X i
Mary was a jossil collector who lived in . 1847
the h of Lyme Regis
L}

(&<
(@
——

.
«:w___. Mary discovered the fossil of a
S

Mary's father showed her how to
get out of rocks and diffs

When Mary's father died she sold
fossils to HEIEeY

Henry was Mary's friend and an artist.

=
S

(@ ==

Mary was poor. He sold drawings of her fossils
and gave her money.

Mary {

g

N ————————————
Mary helped us to know more about the }
prehistoric past. }

(0000 This is hler fegacyl
S e —

— e~ —

Study the lives of significant individuals in the past

Year 1
Spring Term

o De 3 A make big
~-a differences in their lifetime

E37t [ Victoria became queen in 1837 ]
= David is a scientist
- v \ who makes films
Y .4 about natural
e places and wildlife.
< oo

E

Simple cars were being driven. -

- |
Elizabeth II
became queen in 1952.

David filmed ‘Life on Earth’

3
-
)

1978 & with rare mountain gorillas
1985 ﬁ |
Lo He was knighted by
Queen Elizabeth II
b 2000
533%° ie -
- David made a film about the oceans and
2017 & seas called Blue Planet in 2001.
— 2020 He filmed Blue Planet II in 2017

I

He has shown us the wonders of the world
He warns us abourt the dangers of pollution.
Kol This is his ﬁ

B4

——~

Mary Anning




Y1/2: Changes in my life

Mary Anning? = Loald €0 NX OL0g ne ¢ A DgNeg U
:ltsdida;ze 3:.;"9 K 5 Flick back 3: \ 1 |
1. Name a shop from the 1950s. ! { 7 B
2. Tell me something about how people - &Y =i 1
shopped in the 1950s. | Yalall . =
3. Customers could pay with a card inthe =
town | 1950s. True or false? —+ : —
Jurassic 1 —
coast 4
4 | =
southern
——|_England | + i -
; * - o
i 1847 -

>
|
[
; é':)
_-Q._jg"
7N
|
|

r Mary and

Joseph’s — : t?' 4{,-‘§
brothers and e =
d sisters all — = = S
died. b e . F - IV

1any poor people

no electricity

¢ e
“: d
m or cars _" M 4 g

e —— ] ———— - \ . - | e
T, Seppee———

ry sold seashells

for money T | v = =]
oM | —— S [Fohar covy TR _ =
Fossils caught ; EEE— \ = 2

her attention

10 studies fossils
o




Y1/2: Changes in my life

MV dnecda) 4t Fobrpeyan) 2024 :

i

What did Mary Anning
discover? ) +2  Remember two things - show what you know |

gnificant perso

She made big changes

no money -

|

after her father
died

collected fossils

sold them to

~— - - i

i y . i D Lo
prot Xl oy L ) oC 2ey O

1ary and her brother Joseph
iscovered a new fossil

AWs LIy and, N

took months to dig out the | -
5m outline

esiosaurus = near lizard

sold his drawings and -
ve Mary money so that she
uld carry on fossil hunting.




Who is David Attenborough?
What does he do?

significant perso

He made big changes
during his lifetime

|
Fé‘x,j} by the natural
s world

fossil collector

wildlife
film-maker

1

scientist who
studies animals
and plants

|
E/Q writes books
about animals

and amazing
places

fﬂ went on many

scientific
expeditions

lccoo
i
ﬁ taught others
about the

natural world

¥

|
n for his work

Sir with wildlife

David is over 93 years

old and still alive

1. What did Mary Anning collect?2 .

2. Why did she collect theme () , 7"

Flick back 3: \

i I8's 3
| 3. Where did she find them? —etf) u -~ - ot
\_ FoniPImes

Sir David

Attenborough

ofs B




Y5/6: Anglo-Saxons: the ruin of Britain?

Britain’s settlement by Anglo-Saxons and Scots.

e —————— |
*—J\}u«l@ RS Seplionber 202, o

S——— | Ll
[~ 7. Why did the AngloSaxons g | 1 )
- come to Britain? / T s 5 " i" I i =
= Femh:prm m | e Romans built forts to defend Britain against t ] ; 2 -
! @ _Anglo-Saxon invasions so that the Britons were safe, l B | |Som these groups according to whether they invaded or defended
G 1) even after the Romans had left. o | || Britain. Are there any other groups you would add to this list?
D "‘ 10 ‘ | | Identify the accurate and inaccurate parts of this statement. [\ —
Britain w,_, lefe L What corrections would you make? Justify your answer. \\ : P Scots [

unprotected from invaders

B TmEE o &Bd&m m—mﬁb\ ||| saxons
Ireland Scotland ' Picts

e |
- | |
"R 1 = T |
7 < \ e—
5 _4 | P
. T‘; : L — - Here are some reasons why the Anglo-Saxons came to Britain.
rmdedlBrmun . : : == ~———— | Which of these reasons do you think was the most significant?
ST | MR ChINE R s D i e o o s ARG ———+— | Justify your choice. L
became an easy target ! h the to the = "levwaeoll'aledmney. 2k :‘f
I i
Germanic warrior : The Romans leave Britain. 1 I3 [ They were good sallors.slj/ They were effective warriors. 3 4 l/
tribes were asked to help Britons seek help from Anglo-Saxon warriors. -t — -
23“33‘3 these :';';:g;f"';:g‘ m:;':g The Scots and the Picts raid Britain. L = There was lots of land 3 Their homeland was prone to I
already) Germanic tribes are given money and land. — = = | available. ﬂood]n&
Ang! e -
I
fought off the Scots and Picts lutes, Angles and Saxons fight off the Scots and the Picts.

in return for money and land

I think Jhas_kmw_u:u_fm#ﬁ?vLis
the most significant reason for the Anglo-Saxons coming to Britain
because |.Jr4y‘ s!ca m@—“&&-—&—l}:—m
Ajm:%,-_m_mw bo fwe cpn

remained in lands north of
Hadrian’s wall

AD 450,
Anglo-Saxons liked Britain
(begun to settle)




Y5/6: Anglo-Saxons: the ruin of Britain?

Britain’s settlement by Anglo -Saxons and Scots.

-

W Ocdeber

2. Where did the Anglo-Saxons

come from?

Anglo-Saxons invited to repel
cots and Picts]

Jutes + Angles + Saxons L

different colour jor
:gies,Qhe Saxons, and the
1. Colour in the key, then
- the arrows to show where
£ jroup of people came from,
e area(s) of land to show
they eventually settled.

ame from the very
art of modern-day

ey settled in the north
o ~east o_f England and

plso came from
t not as far
as the Ang es The Saxons

d in the s art O_f
d but not in or the

%{ e 'fron:hlz Isle of

{l }ad the néarby mainland

=

Cennm*
Explain what connects these images.

‘= ——

Fo A NG ol ‘&
T: Understand how place names are evidence of the people
/0 lived in the past in early settlements

e | ML
L= BN

Yy : Understand how place names are evidence of the people
who lived in the past in early settlements

A language legacy
British (Celtic)

Anglo-Saxon Viking |
aber — river mouth bridge — bridge beck — stream
afon /avon — river bourne /burn — stream booth — summer pasture
caer — fort burgh/bury — fort by — village
don ~— hill combe - valley fell — hill
llan — church cot — small hut gate — road
llyn — lak_e fall — place cleared of trees | gill — valley
= pont — bridge field — holm — island
porth — harbour ford — nvef crossing ings — marsh, meadow
tre — farm ham — village kirk — church
hurst — clearing skar — cleft
ing — people of stan — stone
lake — lake tarn — lake
ley/lea — clearing thing — meeting place
stead — farm

thorp — settlement
thwaite — clearing
toft — homestead

stoc — summer pasture
stow — holy place

ton — farm/vilage
wic/wich — farm/dwelling
worth — fenced land

bt

1=J [y

' sing your map and the table to show you the language origins, record your ———

ﬁndnngs
/ My map is for Somerset/ Gloucestershire/ Yorkshire =
Place name Which origin? What does the name
Celtic=C mean? | =
B Anglo-Saxon = A-S
; { Viking = V T
- £ \,J‘,v,gpe\ A -5 R ver (JW, l

} e ' =G Y )

Ke




Y5/6: Anglo-Saxons: the ruin of Britain?

Britain's settlement by Anglo—Saxons and Scots.
g’ e

X Flick back 4 1 /
<> =

3. What was life like for
Anglo-Saxons in Britain?

Anglo-Saxon
settled alongside
the ancient Britons

e B n? -
1. When did the Romans leave Brital MR —~

2. Why did the Romans leave Britain? Pl Asnian | . :

P T Y S

s oz
England looked a very different N ame )
- place from what it is today. Draw an animal pen at the Nhak woo h‘&" Juka wa A,‘d‘, e
5 house with sheep in it, the RPN 3"‘ . 9

wooden floorboards, a firc

forests covered
most of the land

|
t wolves roamed wild

Ang(os, axons

cauldron on top, rushes o1
tapestry, shields and spea QN 3\\\
table withaclothon,aba .. A
table, clay pots close to th ', \ AN
smoke hole in the roof, ha" .\ ' "
(braunches) to hold the th~ \
window and a door in the "

— lived in small villages near
vers and e aen Give one reason why the Anglo-Saxons included each of these benches around the roo: \
= I features in their villages. g sleeping, a wooden chest <N
4 most were farmers [ situated nesr rivers ] wood outside. SN
i families lived i high fence around perimeter o
m !wooden ‘l’:u!sm 7 E large areas of forest deanedj M“’Cﬂ L) \,\\(J\
— Now label all the parts of : N
poorer families lived with their Identify two other key features of a typical Anglo-Saxon village. house. P WA\

animals in the same room

Why did the windows and
south?

Why were tapestries hung

YA

thatched roof
What was the pit for?

no glass in windows
no chimneys

West Stow Anglo-Saxon Village
1

means: meeting or holy place
Archaeologists discovered

unfortified village
skeletons in a cemetery
7 halls
70 buildings
animals pens
Roman urns

|
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the ruin of Br

Britain's settlement by Anglo—Saxons and Scots.

<
-y

! Saxer

Flick back 5

-

that invaded Britain?

3. What did the Jutes, Angles and Saxons get

2 What were the names of the Northern trib
for helping the Britons?
4. What were settlements often built next to?

1. When did the Romans leave Britain?

<=

Anglo-Saxons

T
Y WAYS

L} w, ? [
O w,w i B
B i i |
. £ m.m_t-.t |
WW, T m-m-«ﬁm; 4
> o5 Bt
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Anglo—Saxons: the ruin of Britain?

settlement by Anglo Saxons and Scots.

5. How do we know about the
Anglo-Saxons?

the burial site

I
revealed fantastically

rich grave goods

* gold and silver coins
horns

= silver dishes
(from Middle East)

Archaeologists think this burial
could be King Raedwald

Anglo-Saxons also gave us place
name endings that remain with us
today. Here are some:

Sutton Hoo burial

Woodbridge, Suffolk
fship burial
[]
@ great king was buried
on land but in a ship
T e —

find artefacts in one

 Ypothesise Piece. They must

about missing parts, 1o

x’:‘l‘
./w

Scepter

Sword

)\

Purse with coins

Silver bowls and spoons I The

thoulder clasps
BeIt Buckles
angmg bowl!

Burial Site

-A
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Britain's settlement by Anglo—Saxons and Scots.

6. How did religion influence the
Anglo-Saxons?
How do we know this?

nglo-Saxons held
pagan beliefs

lots of different gods
connected to nature

chief god God of thunder

@

AD 597
Pope Gregory the Great
Catholic Church

1
sent the monk
to Britain to persuade
and convert Anglo-Saxons to
Christianity

6 King Ethelbert
; lof Kent,

converted to Christianity
I

Christianity spread
across Anglo-Saxon Britain.

Mﬂ:ymu
A faith, literacy and writing of books

E— ] kings were attracted to
I

I
faith power to write
laws and charters

> = HOW DO WE KNOW?

=4 monks wrote manuscripts

“,'i‘::f

%kﬁmm ,%.Swfm;

[ETIETITSY that monks wrote tell
about a viewpoint from the past.

— wnsajumousnwnkwho
collected and wrote about the L

history of English people. I

: I
T finished in SEER | |

7.0 a shont fime. swarma of the aforescid

Nafions coma over into the lband, and

ay Began 1o increate 30 much,
u-—.—-h-..--:-::

Explain t i
p he word connections B O i oay Semast i

p ganism l

K
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o T 3 .\Pkulf"
3449
C

___—_/%‘
g ‘ What do you/°4 know!

Why are Criminals punished?

ed
Y B o For revenge to satisfy the victims | Officers.
3 b. To deter (put off) others who migl .
committing the same crime. Jerous situation when
1c Tuhelpﬂ\czﬂminalmkadabéz
IR To keep them from committing ani
Which policies (ideas) do most to redu

ce
1Tha Tough prison sentences.
. More police on the streets.
%c. Reducing unemployment.
| d Stricter discipline at home.

shouulh:deaﬂlpawllybem?

When did this happen?
Why do you think this?

e

3,, Ya,]oral(murdas.

l@ Ya,]orson&murdusonly.
1« NO.

3
1 e.g. whipping?
S =
C'?X{-l. @ Yes, in serious cases
Al

i
s
:
\

What can you see?

| |-
n—_qu-’—rl}-hs(ﬂk)

B B m——
= | - -
n.-a-n—-v-ﬂu-d-n—h—a P 3 |
- itu Knowledge :
Commun e
“-—ﬂu-ﬁdu—thhl" T — S : =

force is guite a recent idea.

Voo r SR £
n—.—.-.ﬁuﬁi-ﬁ. ) Would you change any woras
ﬂhmh—-ﬂh’lm--

information — where do you think ¢

Explain the word connection

|
Penal _ e |
Treadmill ‘:({;’ M 3

L

———— pemoray |

[T Commecion 2] |[__useinconmx 3]




d
!

: S .
Penal e S e ; I -

A penal treadmill (penal o

5 e )
| with steps set inco ¢ mnbmv;‘%_.
These drove a 1. t could be

2 Lised to mill corn, pump w. or

connect to @ fan for resistance.
 Penal ; 7 were used in
prisons in the earfy V.iclod

Britain as a method of exerting hard
u}&!_/dePwdlynL_
prescribed in the prisoner’s sentence.
Ohdnpmnl%_pmhsunyn
on the step it depressed the wheel, and he was
forced to step onto the step above, it was an
" 7 staircase”. There
positions on the wheel,

When did this happen?
Why do you think this?

would be 18 to

What can you see?

Would you change any woras it
information — where do you think

|

Explain the word connection
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as a bass

I
udmlqdmubmuu-ymwdﬁpmmm
Thousands of people came together e

Power Looms far more productive than the handlooms that weavers used at home.

Far Dss skill to operate them.
I

Rioters wanted to destroy the power looms
I

ooms threatened not just their ability to earn a living, but their whole
way of ife.

Rioters felt Power L

i |
Mary Hindle arrested for taking part in the disturbances.

Found guilty at Lancaster Assizes

Mary was sentenced to death /

Sentence was reduced - as was common - to umpm Jor life.

Never saw her child and husband again

Died in New South Wales 1841

I
EP Thompson 1963: “Weaving communities — with 300 and 400 years of continuous
existence, some of much more recent date but with, none the less, their own cultural
patterns and traditions — were literally extinguished™

I
Thomas Duckwarth (15) hand loom weaver - in his S0s 1301
‘Cotton weaving got to starvation work in 1826...°

ISPA
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R

3. Why do you think they met here?

"(PAonday forenoon, a very large assembly of we

meet... r

hey... proceeded to Accrington

€. mongst the mob there assembled...not less, j
than five hundred, who were armed with pikes,

—
THE l{ﬁéﬁl’ﬂCA.S"!‘El! "‘QA?EM‘ ;

e

place on a hill at Henfield, a place where the foyr ;o
leading to Blackburn, Burnley, Whalley, and Hasllngd:

more correctly, knives and pieces of iron ground sh,
fastened at the end of sticks; some carried scythes,
had large sledgehammers, and a few had pistols ang guns.”

P

avers took

n,

tis assert,

Or to s o
arp, and
Others

& Wlwad{nﬁwn}alﬁcwdno&

()

—

gbout twelve o'clock, the mob proceeded in a ra

[S Write a sentence with the word ‘mob’ in it:

deliberate manner to Messrs. 't
immediately broke open, and in the course of fift
twenty minutes, completely denfolished the pc
sixty in number

N 5 ; = 5

o sy’ poople ware I s ipics AR L i iy =
v O Py (R N
= 'L

A Lancashire Study.

@

where there were a

oceeded to a place called Wood Nook.
Eromithis place th.ybg::l twenty looms, these likewise they

8. Name three things the mob were carrging. |

— O

THE l‘..‘iﬁlLCAS"!‘I}R

GAZETTE;

——

They then went to Mr.

Benjamin Walmsley's,

at Rough Hey, where

also they broke twenty
“looms, and did considerable

other damage

From Rough, Hey, they
proceeded to Mr. J. Bury's,
at White Ash, where

they destroyed sixty or eighty
looms.

| 1. meymmduvydm:@\ 7» ;
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Soure B: The Diany of Wuliam Varley of Higham neos Bumley - /182b.-

- —— B — B
—
. > - ‘disturbance’ (nto gour own
= > . What it the word 2. Place the word “di
16, Next they went to Rough Hey —— J 1 v :nw'd:ﬁn on of S
the mdl belong to?

- 'dis ?
—— |  — The Diary of William Varley oHigham =
7 m-mmumwlakm@ 2 ~— =
b @! j?" % B | — nearBurnley-1826| . . ..o i oes e
B — 2 e Briocce be umpranly ieving ik
= W “rLavs 4 =
— | —
=3 == April 18th. n...f'{."‘:‘*‘“:.; disturbanee »W-rtbz break
3 - e e%w&m mw;«;m%«:mm “t:l‘::_
M lemnew bem AT WMV — 3 e distress which prevails all over the country i= very affecting and if —
st @_— | M‘N’M‘tllu.mudmmmonlympet
‘lﬁ B o eui,hownwthopoor
Sowte. A endence . 4 C
——m This diary entiygives a view as to why the riots happened.
- T A It was written by William Varley, himself a handloom =
| . sl weaver, who was from Higham, not far from where the
T 8 Ue I riots happened(William Varley, 'Diary of William Variey of
i "Higham' in W. Bennett, ed., The History 8frnley, 1650- —
I e babon % ovw | 1850).
2 — e
15, Do you think that they were right to arrest the rioters? Yes v No 2 ihay 2 B

3. Where did the ‘disturbance’ take place?

&. How did get to the power-looms?
A coringtrn ]h‘,‘ h:z l‘i 2z J"
a_ (%

5. What do the weavers not have? 6. What did weavers now:
‘_jgg T T ~

7. Because of their reduction in pay what

could,
e i ) / 8. Kmm wlm. diary pécount written?

MRmESEETT HH l l ! H
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u.rkwﬂh(& ):”an;l;niix p e
JMLC:AILM‘STWD e Il,‘ “eaver fr
/ul:ﬁ 1901 whea
was 90.
1 Who i this account glven by?

F 4
= l

Themas Dubucoll
=

Source D! A hble ¢f The female ndélen and DAUr AA/M@ALRA [Tor
S D q :F(&’ bﬂ Hdlam
imar 1992

1. How many female rioters were there?

LT e ettt

2. What was the names and ages of the two

LA R

female rioters?

goung

L

— part of an account by Thomas D“CkWOrth

The Female Rioters and their Sentences

7

a

8. What was this reduced to?

T,

e

. . ~ c ed to
'3 - .?m Name Age
‘f — t e, (women) -
g ¢ lo o s Emetitie _an Deasth | Veampones fes lafe
. = Thomas Duckworth, a fifteenyear-old handloom weaver from S #3570 Miay iaadie 3 Das " Tramsportad tor tobe
Haslingden, was presenwhen the trouble started. Much later, LoGuin in 3426 By Cumitte D | Des 12 e pracmement
in 1901, when Thomas was in his 90s, his reminiscences - S iz PO T B e s G Gt
~— were published in the Haslingden Gazettaand also speak of the Paashe Tondicion T7 13 e s e commmmted| )
— Poverty at the time. Batry Marden as Desnn & s moronmen —
" Alics Gomabem I8 Zesbs ) anhs sspracament -
- . - Bery Howorh 17 Denh 1 Gouss mmonioaTen 3
e Cotton weaving got to starvation work in 1826. | don’t think | e TR e T
i anyone could make above 9s. a week, work as hard as they could, ~{ Musgarer Yores (LI P ec e —————— 5 =
— Food was dear—salt 4d. a pound, broken sugar 8d., lump sugar ;5. =1 = = am— L
= But working people didn’t use much sugar. They had porridge and =/ = - Ao === i
— milk. I have had porridge twenty-one times a week . . . All farmers -1 ===
had loom shops and they fancied the power-loom was going to . —_—
starve them to death. o L i
fm’;:l:e:::ﬁ:; ey 4. What does the word aquitted mean? o
3. When did Thomas give this account and 4. What kind of work does Thomas call '— A ¥
how old was he at this time? loom weaving in 18267 I - L
14 1301 Shoatio I : i S
5. What was the most a hand-{oom weaver iaw"“fm"*wdwmpananmw 6. How old was Mary when she was ﬁ.}—
ﬁ could make in « week? i i _ Cote = 18 i
7. What was Mary’s original ?

TITTH




‘ L. e— R——
oowte ¥ - ¢ ot S .
conuncls (826 .
== | 3 e
- iﬂ';"‘:;“""f‘*""““ | 3 What was o Ticket of Leave? :"' 3 """::“‘"‘!:"""‘“';"‘;'.‘"'d""" men cm“ 2. What does the crestor of e
i3 poster did not son rioters "
Beed ood ok urile _%‘Aa“lb‘./ == What do«nM{nthn:nv7 poster soy that protestors gathered
praein = =ml I _xm&-:;ﬁyd—
convicT sECORDS IV —— T 1 ,
y MpnTLE T [_ = —_—
~ e AO NSW rut. Ll -_— WHERIEAS, — T —
Reed . i - NDED PERSON ssembled together in a | =<
= = = Tareen) ':“.-“':‘u ....,).-r. and n::rl:(;':':'l;- NUMBER of o — ——
s sty Hindle Hale calewrs. Brown e —_— ——
SET e PG e A s 1y > ——— —
: - gkt £ Rin, — \T - , o 3
7 F— y " — n
b =0 In different Parts of the Country = —
H N o rroedocsl Uittt N0 i aay TS 1S | ——3
: s — ~3
: : O i tar of Frassom: | TO GIVE NOTICE, N
: Wucav.: peipitiad - That any Pervon who will zive luformation of any _Person or Porsons _— L
. .| | Tihus w wekaedly —
’ Ticket of Leave AO NSW ref. &/ T BREAKING THE FRAMES, —
= 18 Shall, upon CONVIGTION, receive T
3 i — e
Name: el Lo | 50 GUINEKEAS | —
Ticket of Leave No: in trict of: = s
Date of Ticket: Bench making Eecomp B 1 - REWARD. e —_—
Remarks: N - | B g And any Penon who was ;c\nrly cogaged in RIOTING, who will T —
Eere 7 — ‘, b his A se shall, upon CONVICTION, reccive the — |
1 i same Reward, nod ercry Edor .-.-d- to procure his Pardoa.
= L &> laformation to be given to Messrs. COLDHAM asd ENFIELD. ™ _
X S— [ DNetvengbam, Naveh 36, 1381 RS ——
I - ————
[N ——
Ruddy- [ —_—
1] l ! 5 i - d dher L
red 6. Whatseward is available to those who do
«f What religion was Mary? ~ " o 1. What is the purpose of this poster — what j‘ﬁ' PoRer mbas , ol
5. Whrite the definition for ‘ruddy’ and ‘pock pitted'? is it asking people to do?
Ptk . T Bl “
7
= Tk —_——
| | e A —
i 5. What reward will be given to rioters who tell the
| uthori r T
2t ey s g o 4. How do you think informers would have been viwed? a il et /
Ly e somnt_cpupnef =
v - |

e el el i
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\

- " Shosmeaker ..
fetpet fe A EpL) gAV Zath s bzt i, :
i ted and in -2 8 = g Tine gueir of boote,
1 Wha?l was Mary Hindle arres for D A A — ""'-'"‘30;:"'"":"- u."n.‘-?u’ﬁ-:::.:
ear.
s Y hat was Mary's original punishment? T —— £ = 2} : s - . 3 x g
: Ry, = e tin e resars
3. Where was Mary xramPvﬂfdAu::? o o bafice 3De T S — ] 5 Waed, Pass | e e
‘ e ! £ - il on enclossl premises, as
4. How long did Mary live in
died?

. Manchester. Oth

)
"

/

ot

)

Tehe

Mancheoster,
ol presbees.

/

i

/

- o

»g2 15 wark in wor
et by prisor

ctions for re & 1o work in L-e_..,': a
nnd lodging out Counce

What was both Albert and John's main crime? Th‘ l S

They\u‘ll-tre sent to Preston Prls‘on to serve hard labo

|

/

)

What machin: would they have placed on?
What is so unfair abou(bs#n:‘;}‘bo Albert and John's convictions?

What were Dy puns ysd
At ylj wene peoov | / 3

r'-jlrinlu

\ AR ||||||||
IHNH#H

-
o

|

L

John Ryan .
2 and 1 month hard lal
Sessions, Bury, 25th
a shirt and frequenting, as John Ryan.
3 3 months hard lu‘)nur. City Sessions, Manches-
ter, 4th February, 1907, warehouse-breaking
and larceny, as John Ryan.
2 and 2 months hard labour (consecutive),
Petty Sessions, Manchester, 14th May, 1907,
stealing four shirts and two boxes of cigar-
i ettes (two cases), as John Ryan. !
9 times convicted for lodging out, &c.

e e A U ok e St o S S =~w s Driller
our (consecutive), Petty
August, 1906, stealing

:ll‘lljlff?{
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Convcted  Comvicied  Sentence Maried Resdor Trade  Geolers
e = Where When orSingle  Witte L Semmen
- 20 Ty = R Comictedttwice
HeeryBolam 15 Steafinlg 3 peice of Worcester e - o< N
common thief
9 Sege 7 & R Often Convicted. £ad .
Jmes M Thett CGirgow ) Se o 5 i
sty 15 lmlrw [ 1heb 841 90" £ N Before G e
Cloert -
Frederick 15 Larceny Ceef T2 L s v StoiEaz “2
gamn o mﬁ% -
Clowrk Ljabose]
Hdud 15 bya Cenfz 18 7T 3 B - ot R i -
Tayer ek o )
Clowrft
w “ m. Kua(vzg 1 Mar 1841
Clowrt
Georg* % Lasceny Cenftrall 1 Mar 1841
Hambley Crfiminall
Clourt
1
Name Mg Crime Comvicted  Convicted
Where When
Joho 15 Scealing a Coat Kingston on 29 Mar
Hilleshey Thames 184
Job 13 Larceny Grantham 280l
o 1841
Wiliam % Larceny Cenft 0
St oo 1007
Cloarjt
Rchard 15 Holuse] bresknjg Cenftral 20" ="
Fivock & Larceny Crfeninall]
Clourt
i " Larceny Cenjtra) 10
. Climealy 087

L Larceny .:;d"'ﬁ PRL

Cloure
" Larceny from c,?d‘"! o




ire

Study.

Al

1792 ?»%_uzaa:inw%seoiﬁ“oscﬂpﬂumg
i nzaa_“q%w:m_ﬂ_m““ Mwﬂwoazu,%_as: after they.
road. In 17971 cIERe
ﬁﬂm wwa.wz the first such resettlement scheme

; m.%

totake

A Lancash

[ J

[ J
o
o
-
-
T

:
L)

hment

1823

vg&_ama_éacsasg% ung offenders- the |
tohouses u -
aﬂngasaaamvoame&san.&oaaunv”mm.s?c:o e
offenders from adults, Criticised for being harsh and cruel, the

m,j; 1
§
|

LS

J-1 .7

Siomour of Clitheros court roll

I

Remember twa things — show what you know
AtL. 4

it
i

islation to g :
Idrenin the stinguish
2335_«_. stice system, Chilqren
r

Al

ime and Pun

I a magistratas court o,

ad .

Cr

! Med.:u)sdnd Gt -Ez_hna.n.rﬂ 2023

M
1014 - Nl — social [x]kw‘ror

Y5/6




Pupil Book Study: Example Questions and

Format

Question Examples for Book Study at Rivington

Take images from each page in a child’s book. This gives a useful reminder and
feedback structure with teachers as well as overview of the structure and
participation.

The Process:
Start with books closed, but in front of pupils.

1. Ask about questions that invite responses. ‘So, you have been learning about
living things and their habitats — tell me more about what you know.’

e

M-I\

2. ‘That's interesting, can you go a little bit further...?’

3. 'What words help you explain what you know about living things and their
habitats?’

4. 'How do you know these words? What helps you to use and remember these
words?’

5. 'Show me.’

6. 'How does that help?’

7. 'What is good about this work?’

8. 'Why is it good?’

Question examples

With books closed, ask pupils to tell you about their studies. Use pupil
knowledge organisers and books to help ask insightful questions and talk with
them about what they understand through their studies.

Retention of taught content — how well do they remember?

1. | can see you have been learning all about the Stone Age to the Iron Age, tell me
a little more about that period... What do you think the big ideas you are
learning about in the Stone Age?

2. Tell me some of the things that have really interested you about the Stone Age
to the lIron Age... #

3. Ask questions to reveal their understanding and recall how well they have
remembered the content

4. Are there certain things you remember?




Pupil Book Study: Example Questions and

Format

5. Why is that?

6. When was that time?

7. What was life like at that time?

8. What does Palaeolithic mean?

9. Was the Stone Age the same as the Bronze Age?

10. Why?

11. What's the difference between the Stone Age and the lron Age?

12. Can you go further and tell me more information about that?

13. Use your book if it helps. Statements and questions that elaborate | say historians
believe Neanderthals lived in the Bronze Age. Do you agree?

14. Tell me, why do you think that? Explain how we know about the past. What
evidence did the archaeologists use to explain what life was like then?

Question examples
With books closed, ask pupils to tell you about their studies.

Use pupil knowledge organisers and books to help ask insightful questions and
talk with them about what they understand through their studies.

Comparison and attitudes

1. Choose a page from your study [history/gecgraphy] that you are proud of.
Why is that? What makes you proud of that piece?

2. Does the page you showed me connect with learning before it? How is that?
Show me.

3. Choose a page from your History book that you are proud of. Why is that?

What makes you proud?

Is there a difference between the two pieces? Why is that?

When you write in your Geography book is it better, the same or not as good

as in your other books? What is different? What is the same?

6. Compare writing and reading between writing frames, worksheets and writing

oA

in their books. Is there a difference in expectation, transcription, productivity
and engagement?

7. Tell me about the quizzes you take. How do they help?

8. Show me a quiz you hawve taken during this study. Which do you think is more
important — English or [science/history/geography]?

9. What do you like about this study? What sticks in your memory the most?
Why is that?

10. If you were to teach your family something from this study, what would it be?
Why?




